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Reaedial writers tend to be students who have never 
written very a\ich, who coae frpa faailies or neighborhoods in wiixch 
■ore than one language aay be spoken, and who have sensed their 
probleas but have been unabl^ or unwilling to do much to alleviate 
the difficulties. Unfortunately, the environment and attitudes oz 
aany college remedial programs of tfn.^ represent only one more cage for 
■ any of these students. BecaH>se lit tij^ stature is given to 
individuals who work in feaediail progiraas, many tend to be statfed by 
unqualified personnel.. This situation can lead to serious attitude 
probleas that inhibit studen^ts • progress. Structure is another aaior 
cause of the failure. of reaedial writing programs: they lack 
flexibility,. clearly defined goals, and materials that are matcned 
with the learners. Another concern is what happens to remedial 
writers when they leave a basic writing program. The supportive 
ataosphpre of such a program Yaay lull thea i^nto thinking they will 
receive special treataent everywhere. They also tend to have poor 
reading skills, and the process of catching up is slow and painful 
for thea. Soae^^ suggest io'n^ for iaproving basic writing courses 
include developing better tfeacher training, educating the public 
about the need for staff a-rfd materials, working with publishers to 
get better materials, and jbontinuing to investigate better ways- to 
teach reaedial writing students. (TJ) 



*/ B e pro duct iTons supplied by EDBS are the, best that catf be- made * 
* froa the original document. ^ ' ♦ 
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Why Our Efforts wit-h I^e^dial Writers fail 

The term ^remedial" as applied to writing has existed for some 
time. , As a matter of 'fact, a/course in remedial English has been 
listed in UCLA's catalog s;khce the early^l^GQis. • Back--when many of ■ 
us were in school, remediar writing courses w>re in the curriculum 
and frequeutly referr^ to, at least in the ^iprmitories, as -^'bonehead' 
English. But I , do ifot recall any lastilig- stignja attaphed to anyone. ^ 
enrolled in sudh a coitirsev^t_tlifi_J.B«tl^^^ bonehead - 

English was, ju^t something that happened to people and had ts-o^W 
endured. Hoyfev^, our remedial population then and the S'em^Jlal . ' ' 
population/now may not bear too close a- resemblance. If we want to 
pinpoint 'the time when the shift in population occurred, we might 
consider the appearance, o.f ^pen admi^tsartms in the 60»s as the turning, 
.poiriit. Proba'bly no other higher education^ policy decision has done 
more to thrust the problems of remediation upon colleges and unive^^- 
Bitioifs and at a time when they were least prepared to cope with the 
results. ^ ^ 

^ When one asks individua:jjS to define wh^t they mean by the term 
VremediaX writer," some' general agreement on broad characteristics^ 
emerges, but a fairly wide range L of disagreement surfaces as to the 
exact point at which a student be/:omes remedial and is treated differei 
ly from a student whp is "regular. " ^ 

For example, the following items have been Aoited."^ the' most 
prevalent problems of the remedial writer:' ^ • 
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0verus^.:6;f, pejorative and^honprific' words . and intengi- 
fiers siicfe^^ I'Y/onderfulv'M. and -"very nice" 

Abiurgt infiTo;clij<;tions beginning v^^h: "I ^ .going to- 
■write about.; H;;''fi,v am going, to '•descl'ibe-; " also abfupr ron^^ 
elusions: • ^"^anit^^at -is why, we raus-t do it" * * . . • 

5.. Embellishm^ftt and: t4ft.cy Words - stranding for the ,TOO - 
word when a ten qeftl -dne aIliI da ■ 

- " 'V^^^x. , . .. ' 

4. Selection /)f a word' tV#t they can speir rather' th^n- the 
raorej*. accurate words t/hey,\C^^- 2iO^ ' 



5. Inconsistent use of talk^r^tyle', writer' style whic^h 
reveal*-^ lack o.f awareness '^bqut audierice 



6. Predorainaace of simple sentei;icVK^ 

7. Extensive use ^of sentences" f^lldwing subject-verb -pattern 
• . . . ':\ ■ • . 

o. An absence of transitiprj^l devices , - ''^ 

On the other hand, Mina Sh9Ughness;5L, W^iose. fine work has been ma( 



available ,through the publication\of ^rroys and Expectations (Oxford 
.University Press, 19-77), suggests t^hat 2>eraWal 'writing students can 
be recognized by -the following ch^act eristics t-^ 

- a. They, pi-oduce a small amount of writing with a large 

percentage of errors— approximately 15-35 errors per' 
300 words, . 

b. Thejr make frequer^t errors in handling the,^o-called 
•regular -jfeatures of standard English, particularly - 
past tense of regular verbs and plural inflections of ^ 
, , nouns. 



c. They mak6 numerous, spelling errors that seem to. 6:{hibit 
. ' rio pattern,. - ' ^ " 

Atactic thickets so (lense 



what -they wei»e trying 
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• d. They express th6mselvesi?i sy^tacti 
that even they» end^up^not knowing w 
to say, • ' ■ 

e, They/experience frequent problems with punctuation.- 

*f. They are restricted in their writing, but not their 
speaking, to a very narrow range of ^syntactical'' and • 
rhetorical options; these, in turn, lead them to write 
• rudimentary prose, ' ^ 

. . ' ■ , Z' ^ - 

Few people^would claim that eharact eristics in 'both lists do not 

*. ■ " . ■ , 

-mark at least some remedial writers, Howe^fer, the whole problem of* 
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Classifying these students is not' quite- as simple a^W^^ose charac- 

teristics_w(>uld suggest.-- A yale, a Harvard, and a" UCLA,'' for example i 

' , """^ ■ • . • -l ' ' ' . ' • • ' ■ '•' \ ' ■ • 

may have what they\ consider. a remedial writing population, but tho$6 

institutions' t^alerance levels for errors a(re/pro.b«bly much lowfer • 

• 'than mo^t of us ar'e; famililr with. For exaift$ije, in' Betty Bamberg »s " 
'■ ■ * ' • A. '" » - 

study Of the fr«sh^an writing population in 1975^ at UGLA, ,s€udents 

whose scores^ OA, tjie College English Achievemeift Test feH bei'ow 600"* - ' 

were given an objective examination and' an impromptu essay; those ^ 

not scori;!ig well were 'placed in Subject A, a remedial v^rftingSourse.3 

But tfacTiers rarely see subj^tantial jiumbers ,of students v;ith Board 

scores' <J'f 600. Because of these variations, in* the p'opulation of S 

\ remedial, writing programs,, it is increasingly difficult- fpr teachers 
•to|comp^re nbtes ^r even trust the literature they read ^out. remedial 
' writing*** The literature is full of ^efer^es to develbp^ntal 

, Engiisli, Ijasic writing, enrichment actirv-ity, suppiemental ek^ build- 
ing, and writing labs; we have even slipped so low .on- occasion as to 

• y . • ■ ■ ■ ■ - y • 

speak of English for the disadvantaged 'or -handicapped;, and just the * 
. Other day I came across a reference to English for the termifial 
student. The^ general tone of most of these labels suggests that we 
are dealing with medical -problems--and we reinforce that idea by 
sending many of our students to clinics and la'b§ for diagnosi*s and ' ). 
prescriptions ,» r . J ' .- ( ■ 

Simply having all of thes.e characteristics outlined for us, then, 
'does not pro*^ide us with a complete picture. We can injfjer froni stu- 
dents* performance and from discussioris with them that they\hav'e never 
written very muc|i, in or. out ofj school, that they. often corae\from 
fam:||kLes or neighborhoodsMvhere^more thajti On? language may be spoken. 



^nd that they have often sensed their aipblems but. been unable pr 

ER?C f • • '.'£'•■ 



■ ■ ., . ^ , ; 

unwilj-ing to actually do mudh tP alleviate the difficulties. * 

No matter what -definition we use, however, all "-Che evidence ' 
seems 'to- suggest that the roots of the problems with rferaedPlal wilting 
^ students are anchored, in experiences that ojscur before college. Some 
of these experiences we may have little control over; while we may be 
the central cause for others. '^n th^ latter case, we- are beginnihg^ t( 
. doculnent through pase studies and student autobiograDhies, what 'some 

■ ■ ' L * • 

of the 'causes jfor later failure may be. Eliziabeth Metzger, for ex- 
ample ^ in a case study <)f two college students ^nd f Our- secondary 
schooJL students from working class familfQSjtf who hW been labeled 
failing writers, discovered" that riorie had received any consistent 

;y>eaching, of writing and that Wh'at Instruction had been received^^ • . ' 
.favored mechani(^s and uiage'ov:6r other aspects- of writing^^^ Thp 
patl^ern* v;as rep^^ted in the study by Betty .Bamberg of . students en- 
rolled in Su^oecVvA and English 1 at UCLA. Emphasis .04. composition " 
instruction in high school, for Subject Ji 'students was low; with the 
exceptipn of f;^a!nmar instructd,on,_ less than half' of the Subject A 
stud«^s had received as many as* thrjee or more semesters gf insti^ctic 

^ for^^ny writing aspect! And even among English 1 students, there wds 
hp aspect of 'writirtg which received three or more sememsters of instsu 
tion. Interestingly enough, in spite of the present call by the publi 
for a move ^back t-o l^'asi'cs, the data in the UCLA study, failed to * 
establish I that students were not reo^:^ving substantial instruction in 
grammar. ^ Fifty-eight pey cent Of the ^tudents^^in English* 1 and fifty- 

• three^ per cent of-- Subject A students had received* three or* more 
semesters of instruction \ This leads to the spe.cikation that the . 
higher,. pr©p9rtio;i of errors^ in grammar and mechanics found in the 
writing of remedial students could be attributed tp inej^fective 
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ifistriiction rather than too littl^, instruction. ^ , " 

Studies such as -the. .two previously cited, suggest that much of 
our 'approach ^tb teaching writing at the elementary and secondary leve 

may be suspect. I', The t^aciitional K-12 curriculum, for example, encour 

■ ■ ■ . ■ , ■ '. ■■ 

ages activities with simple -'Sentences' and shof t paragraphs' up to at 

le^et grade te;n, arid there is no consistent guidance f 02: developing 

multigraphed writing below grade hine. As a' result, we 'have inadverb 

condoned the non-^teaching' of extended writidg uniil late in high scho. 

and alt that^point it may be too late for soirje studes^s to ever catch 1 

Stujdents » account of -their early experiencesj with writing w6uld seem 

to bear this out. - j 

One of th^. first writing asfeignments li request of stud^ttits is • 
an autobiographical^ aceount of how their present attitucie toward writ: 
was shaped. The autobiography is not to be^^rad«d. It is, instead, 
an ^.ttempt to understand the perceptions o,f the 'students » toward theii 
fr^tng experleticee, 1 suggest that they might consider the following 
.questions in coming to grips with the subject; 
a 



o. 



'\%.en did you first begin to write? 

■ ■ ' ' C • ■ > ■ 

What specific experience's, events or people do 
you'' feel have affected your ^lefirning. to write since 



you entered school? Why v/ere 
V/hat do you thinic^ is necessary 



;hese significant? 
io improve your writing 



or to overcome your attitude Upward it? 

' ■ " ' ' ' ' r 

; • . d» How important do you think wrilting is to your future, 

• • in school and bu^? ' f; 

' , * ■ . ' ' 

As.Diig:^ be expected, reading these' ^afccounts is fascinating." I 
" ■■ '* ' u I. 

have gained a better unSerstaading* of studdnts'" apprehensions about", 
.writing from such an assignment, .and it ha| hel^ecf m^immeasurably in 
tailoring my instruction accordingly. Here are a few excerpts from, a 
variety of papers: 



Those awful red marks all over my essays, book report 
.or term, paper" never. seemed to end. In fact, my\»±%±ng 
has always left plenty of room for criticism. I would 
sit hours writing, proofreading and checking spelling 
before passing my work In only to get it back all mai\ked 
up. I n^ver- have-, been excited about writing, I think 
mainly bepauae I never had a teacher, willing to sit down 
and really teach the art of writing. ^ 



#»*»#»»» 



I found in grade school that as long as you participated 
in< .class, you didn't have to- do any homework at all. I 
flunked a^loty of classes that way, but I would always 
pass at tfie end; of the year. I would just flatout refuse 
to do any homework. So often- I can remember my teacher 
saying, 'And this paper will beodue no later than Friday, 
or else. • Friday would roll afround and I would hear, 
•Peter, where is your homeworW? • JJp until about the ninth 
grade I said something like 'iVls^t it. home* or anything 
else that camfe to mind. Then abput the ninth grade_I 
simply said, *I didn't do it.,' Whe'ii asked why, I. said, 
•I didn't want to.' Th^t always ended it. In English 
class, as long as I actively participated 4n class, I 
still got. a passing grade. ,* ' ' 

Penmanship,^ was important at this seiiool and I was terrible 
at It. The nuns awarded expellence in .penmanship with a 
variety_^f impressive religiou)s stamps placed on the papers. 
Size, and quantity let the student know exactly what she 
thought of your work. ■ I was happy with a small stamp of 
baby Jesus but the other kids not only got baby Jesus^. but 
Mary, Joseph, the three , kings and the whole toanger as well 
^emg totally outclai^sed and g'etting nd satisfaction 'from 
. It, I quit trying. • ^ ^ • , 

" ' ' ■• . • " ' ' * 

filial account seer^to summarize ^he experience of mahy: 



r 

*N / My Writing Career 



^^%. first /papei^ ever wrot« was a four page report on 
Thomas Jefferson. J received a very good grade ojj tRe paper. 
.That was whenl^as in the fourth grade. I really liked it 
at^ first then/in the- fi^fth grade I had a bad ieacher. She 
made the wholls^^ class write out of a handwriting book -just to 
iifipr ovls . our penmanship.. As you b^n see she Sid not do too 
wel5i I wrote another paper in the sixtii grade, it was on 
the "Swiss Family Robinson." I received- a "C" on .that report 
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.When I went into junior high/ I felt i)re1jty good '\ ' ' 
about -ray writing, skills. r.%as told all' through gracjJ . 
; . school. •"You will have to write' a .lot in junior- high 

. school." IJfell, in ray first year qf iunibr high,, seventh 

grade, I di'dn't write onrjJaper eithejj^ I started won- 
^ dering when I would ever write one. 

A^_When I .left junior high for high sghpol, ray. teacJher 
.told rae you better watcli out you will be' writing a lot 
pf papers. I entered ray -freshraa'n year thinking I guess • 

1 aratgoing to finally get to write a paper. 1 didn't ' • ' ^ 
writ^^one Ij^hen, in fact, I didn't write one all thru " 

, higli School, ' , . 

. ^ When I carae to I dreaded English -101. m 

fir-st semester the fall of 'y? I failed. ' in the apring 
seraester I, tried to, t^ke 101 and lOa at- the .sarae tirae. 
_ ^ I ended ^up dropping 101 and passing 100. This seraester ' ' 

i . I ara going to try again. I have^'becorae very disillusioned 

. ' with writing. 

^ ********** j» .. , *, 

. ^That di^llusionraent is^ significant and cannot fbe overlbbked in ♦ 
our 'work with^reraedial students.. ''Ilarie Jean Lederraan- in an article 
called '^en -Adraissions and Teaching English: Birds Cage^ and Uncaged" 
(Educational. Forum, March 1973), tells of'readii^g the responses of;, 
twenty-seven remedial students who wrote on 'the following topic for 
a placeraient essay:. "You -will be born again tomorrow morning. You^ may 
come back as anything you choose— except yourself. What 'would you like 
- tQ come back as'?^ Their responses were as follows: 

' . - . ■ • ' . ■ 

9 as birds < 1 as the first Black U.S. 

> as raillionaires president 

2 as raice , ■ ' 1 as a doctor" 
, , 2 as dogs . 1 as a f lowei* " ■ 

~ 2 as better people - l as a tree 

^ ; - 2 as raerabers of the opposite s|x 

, The explanations for these choices are ■ revealing. " Onbi raouse 

. suggested that he or sTie would be equ^ped with ■swiftness/to e'scape . 

danger; a potential dog indp.ca*:ted, "I rayael/ would -like 'to be free 

»• , ■ ■ / ' Jit 

because that is soraething I ara not now. Then, being a dog is really, 
. dynamite . because raost people like dogs rather than children because 
' they couldn't, answer thera'b^ick." And frora the birds, this .'response 



is typical: "A bird' comes into life witii i^d^^::th 

and living is 'thef simplest pi!Ob]^m ot:^ ahJ^^i r'ia^fii/v^^ is:^tb;. b^i 'i^reeV;:^ 
Biriifi are bor;i wiJh no^ pressure! in difeii/i.vf^I^ 
. fine^ but t}j4 ;thing is., he wajte^ tdS # hiafej an^i 
Thro^ghou^^all^ the other re4oSip^|^h*:#«uid.,e^ ^ 
same concern for f?eedom--certainlj^ an^uii^^^ poignant cry. 

And .tja4 cry brings us to ohe of the I>i^iraary areas where ^W^^^ 
• JR*h^^ese student when they ; ari^iv0 *at, t^^^^^^ br ' university ^ 

leye;t, , The. v^l-y ^yir?)nment ,and attitudes many remediX^progi^ j;' 
represent simply^ one more^cage for many ^(3f ;tM^^^ students. ■ * ' 
/ Most 'remedial ^^rograms are traditionally imd^r-funjie^ housed> in - 
y^epressii^ 9nd cramped facilities/ and ueuaU^^^ de-. " 

.-^rtments, iiicluding English, . as ugly step-children. lii soine^ca^es ^ *'\. 
, the programs have laee:^ abandoned entirely by the academic community ^ 
and turned loose to/fend\Sfor themselves as separate learning Or study. - 
skills centers. Few people direptly^inVolved in working v^ith ba^ic' 
writing students in these' programs have ever received training speci- 
fically designed for that kind of population. What training we have 
received focused mainly, on /"noticing what students learn, not how -they 
learn it," on observing "what they do to writing, not what writing does ' 
to them. Instructors in basic writing programs are most often junior • 
faculty ^who view their time dn the program. as. only temporary or they " 
are^ teaching assistants who are primarily ^ncerned with gaining a degree 
and subsidizi^r their efforts .while doing so. /requently people in ' 
thes« programs.' have . had •l-it tie. teaching experience anS evei;^ less' teaching 
writing. Very little stature is given to individuals who work in 'basic 
writing program^", in a number of instapce^, -people who direct such pro- 
grams have been denied promotion • and tenure because they have not- been 
engaging in "academic", activity^ . ' ' ^ - 



^>^::;y;;a;'i:^efl\ei^^ Teachers axi0eMS^^%T^^^ 

' / ^i^E-^sV i-^pei^- , tj^^^^^ isiduid^^:m.tW i&L|[i;e^ pMob^ 

Iiuc}i>' taMcj. : ipr^vejcaraple ; concerns ■:-"t^'iftging/^t^ 
•■^■^ ^^ap;pi:p|)rijit^;,l^ SJraughh6s^':p6ii^^^^^ '^01^;%^^^''' ' 

- perience vd;th th| im aduit ii^iter ■^u^^ pai:tii?h ^^-i''/- ^ 

_ ; . development is parked b/ puzzling plateaus^^^nd i^^^ ^^<it v"" A' 

• areas: and; remarkable leaps into, comp^teiice in ; ofeher-s,, prpducing^^vS^jr ' 
;/ different writing records from ihq^e we are aec^ifitbtiied to: in ^beti;^ "v:"' 
. . prepared^ students, refusing throughout^ tO:;bring the unprepared writers:^^^ 
^ into, parallel eourses' with their better ^prepkred peers. .These dks- ; 
xxussions: alse fail to-i^eveai any awareness^ on;^ the Part of ■ teachel-s ^rj^ :i " 
. . administrators that they may have basil'q ^problems a need to 

■ ntoye to.more appropriate levels ;themselvesy' v ' : • ' / J -' ; 

Shaughnessy has suggested; a foui' stage d^v^tdpme^^^^^ ', 
traditionally prepared English teachers who are^riearning to /work with 
basic writing students."^ These stages reveal one "of, the fundamental / \ 
. reasons why many teachers fail when' working' witii the remedial ibiter --^ ' 
At ;the lowe^ level of the scale are those teachers who see "themselves. - 
as '(guarding the tower," protecting , the academic community against out- 
siders who do not seem to belong to the inner circle of learners. Faced 
' with the fir£Q efforts of basic writing students, J;he instructor may be/ 
appalled to think that he or she is .responsible for causing dramatic im- ' 
provement in such writers.- The first reaction is to flunk the entire • 
group. Naturally, students senee this and have reinforced for them an 

i 

idea they have harbored for some time— they can't write, or at least ~ ' ^ 
tHey can not write academically; , The struggle between upholding pre- 



'^ "/W/:.' ^ • .^°^^^#S»4-'ti^Ji^ to the '^ecm^^'s^ 

.::.yha$ he or shfe has to bring, to, the natives i6, -in sind of itself , - ' 
: ; etf fieient , . t^ att«jiti:rori t^> whether the 

- ; : material. r^l^tes:1^ possess ■'. 

-: about -the language iVwddels i ar^^ iji l^apid suc'ces'sion, 

. . . : but «heneveri:^the stiid^t writesy t^ disapEeari ' 

, ; Faced with this recurring phenoraenonV ;the iiistrudtor may begih^ ' • V • 
to iiuestion why students cannot l^arn/^Hese: thl^ SomehoW. the ^^-^t 
, ' awaWnesfs that what .th^ ! teacher treats as normal ^ prop4r and • ■ - " 

. seemingly uncompli-catid is. really, not that way at all for JthJ ■ 1 ' ^ 

- .. • . ■ ■ ■ -^■'"'v ■ .■' ■"■ ■ ■■ \--:^:r:;:vp:n V.' 

stuaent may surface in the: c£>nsc^pusnei5"s of the instr^Gtdr;-* llf sc^^^^^^^ 

he or she may inoye to .the,..third level known as ♦ "soimdiii^.v;i;h& >d%t 
: . At this point some- semblance of real understanding begine to * 

■ "emerge; patterns of errors are spotted, searches for the reasons 
'B'ehind the errors begin and the instructor accepts the.^ challenge : 
of dealing With what - the student has brought to the writing class, 

- When this stage is fully recognized-, the iristructor J.s reaiiy for \ ' 
the highest poin^ on the pcale , the point which 'Shlughnessy^ calls 
•'diving in. 'V The inst^^^ throws away preconceptions, starts 

\ anew with, the student .at the student's level and works with the 

, ,.'1 ' . ' ' ' ■ . '■ ■ . . • 

student .to ^Djaiy^ 'ahead as far-^s possible, always Searching -for new 

' ' • • ■ ■' ' . ' ' . ■ 
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methdxi;o^.^ 

.^gji^y^^^^ ^^^^^^^^^^^^^ 

;|:|;^oup.:^nd^ a ; 

r;;|dbne by JQhrix'Hii|ins^ ig^^ "that -within' remediargr<iu^s^ " 
'may be^a definite,%ed\s^^ii^ Hi|ginsUiscovei^ed,^^:f^^ 



. exaftp]^,' th^.of er half pf all ^th^ -^ri^V^ in,' hi^ st^idants > writing 

. were not roSed in glra^nmaac^l 

divide ;into thosig students who /needed h^l^, ^wlth " d^^^ ' 
rand those who needed, hap'^dt^^^^gular ^v punctuation mis- 

- uiderstanding^ and' simi;Lar pr6bleinfi. ^e - goriclud^ vthat ^.iEiif i^^^^ 
the .neeas cjf th^^i^j^er students'^^^^ 

ilated topios.;^nd th| ^ low^i.; || %tioi^ ^a' regular verb; 

, UEl^t.,gi:<?^p at a later ti^ne,,;. Only . a sr^^^ii-hmJiber of r«med^ 

■ ■ ■ ■ ■. -. ■ ■■'■--■■'■■-V- '-^ . . . : «? :. 
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programs have the necessary flexibility jko achiev,^ this ^ivision. 

•^Many programs lack clearly defined goals, leading instructors to 
do whatever seems appropriate at the time without ^av^fn'^ ^nv clear^ idea 
of how Such activjftj^-may fit into an overall ^ student's 

problems. Because many staff people do not i at different 

teaching strategies, programs tend, to use those me.thod& which have been 
j employed in regular^classes; in most case/^these^ take the form of lecture, 
..^ exercise material — frequently prograramed-Jfend drill sheets. Hence, in- 
etead of getting a new approach to thqir problems, students receive 
approaches which already have not forked for them in the pa^t. 
^ This situation nee.d not exists A study by Do^is Suttoh and Daniel 

Arnold compared the results Oyf tutorial, individualized instruction with 

'1' . 

that of regular instruction in remedial classes. In almost all cases, 
fetudents who had received the individualized approach performed better 
on post-tfest instruments than did those students in the regular remedial 
class. Although research results on similar studies are not in'- complete 
agreement, •'■^ they do suggest that we often have failed to adjust our 
teaching "approaches adequately for the population with which we are dealing 
In fact, we. consistently tend to miscalculate how sophisticated our re- 
medial fetudentslfere in some of their language awareness and yet how 
immature they may be in other cases; consequently we frequently Ignoa^e 
the complexity of the tasks we glvex them and we fail to locate with any 
'consistency where to' begin with each one and what is suppat^ed to follow 
what. 

But even ix we were mure fiexlbio, there would be tho i.^^ci ..^^uiu^ 
problems of matching malei-ials with learner. Many texLt; pietientiy^ on 
the raarket^^^esumablj are designed fox- rfcrnediui or devdopmenLai Cuur^^o 
A close examinatiun ^ol them; Jiowevu-r, reveaib liial Lhey arc /ncrciy oia 
vinegar — and not verj ^uod vinc^cii cxi lhal-Apwurea into now bulticti. 
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John Higglns' study of remedial student ne^ds, iaf-evigusly cited, also 
examined a number of curreiU\textbooks to determine i^J^at, if .any> match .*" 
might be founH between students' needs and- the eraphas4s in the textbooks. 
His results suggest tliat the writers of such textbooks jnay not thorooghly 
understand the population for w):ich they are w tir- ^ 

' .mggins. found, for example, that the' kin-ds oi ic^uxt . any re- ' 

medial texts deal with, such as adjective-adverb confusion, nominative- 
objective, oase confusign, • dangling modifiers, and capitalization did not 
appear thalt frequently in the writing of his remedial students,- Many 
- texts d^c^te considerable time; ' for. example, to irregular verb lifets, • 
but few offer practice 'in regular verb endings— one of the nrost trouble^ 
some items for many basic writing students. General proofreading, a 
skill almost always lacking in remedial students, receives very littleV 
attention in comparison with more esoteric items such -as the distinction • 
between "who" and "whom." Such findings support the suspicion, that 
many remedial writing instructors have long harbored about the inadequacy 
of commercially prepared materials. But many instructors continue to 
use such materials, providing another source for failure with students. 

A final cause for concern about the failure of our efforts iith ^. 
remediai writers is what happens to' these • writers when they leave us. 
In the instances w)iere remedial programs do consider the uniqueness of 
the learner, unconsciou6;i,y they may be cieaLlng future problems for the 
student. Nested as" they may be in the supportive otmutiphere of a remediai 
program, students may be lulled laLo boiieving thc*t Lhcy wJ i j roc=Jvc the 
same treatment on t^e outside. Almost ail basj c ' wri tera ente, the rct^uibr 
academic climate with incomplete knowlo-dge or tho ritualo and ox 
winning arguments iii academic discourse. Too mcuy ro-medJai c,iu>^onia 
. write only in the express! ve_ or narratlyc mod^s cu,j, couooy ..cu l i ^ , o .,. ' 
not handle the shift to argumeiUc 1 1 on . 
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In. many instances as 'well, -reniedial programs have failed, to ^con- / 
sider the relationship b^ween readij;ig and writing and how^th^t relatioh- 
' ship may .affect the rem'e^ial' writer upon entering regular academic cWrses 
, Traditionally the- two areas uT^ writing and reading have been kept >^pV 
rated,' and it-J.s far more common nowadays for the student to' writing 
. problems identified than it is ];^ading However ,JJndrea Luns-' 

for'^^^m^ study done at Ohio State Un Tfers sup^rt for tlie 

idea that all language skills are relatea— uiat- the ^;k^el of 'reading 
comprehension is related to the complexity 'of sentence formation (or 
■ 'Syntactic maturity) and th^t' both 'are relived * to 'matWre, syp^thetic ' 
thought processes. Hence it would appear that'we have failed the' 
student once more if we make no concerted effort to bring reading and 
writing instruction together and treat them as a unit. 

But the problem .of re-eiitr'y does^liot end there. Far too ;o-ften - 
there are tffo few people in the regular academic, programs who fiilly 
comprehend the s^oW' and painful progress that the basic writer must - 
experience, and that the ^ecessary "catching up" seldom can be accofifplished 
m a one or even two semester course in basic writing. ->Faced with the 
attitude of those who "guard the tower," faced with the entij^^^climate 
~pf "academic writing^the basic writing student easily can lose con- 
fidence\and eventually drop out of school, even after demonstrating the 
potential to continue. 

If this happens, wc have ^ajJcU mure Ui«a u^c cU.dent hc.o, T We have 
failed to educate faculty to the yuit>ot.i=a ul c v o i upmcii t „ 1 iuutium. If 
good liaison exists between ihe .esulci aCadouiic prutsiaiiio cm,* the rcmo.iial 
one, the transition can be wade more eadil^. In tsume lntii,ca..oa, .iLci - 
nat:^ve tr^cka or eectloiiS i,ave oeen deviaed to K..cp the writer a de- 
velopmental pian, btill ui^ing many w r tho- tecliulqueo of tljc xoii.odiui pi,, 
gram but applying theni directly to th^ xc u 1 1 «iiicn t o ,,l the . ognlar a. ^ 
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demic program^ The student xb phased into the -regular academic 9fferings 
slowly, -^gettij^g ad justed and -receiving support during the transition. 
The old sink or swim theory has no relevance for the case of the basic 
writer, . - ^ " 

All tkfefi^ areas of potential failure are not. without solution. Jle " 

' ■ s> ■ ■ \^ 0 

can, for example, .make far' greater efforts than we hav^ i^n ^nr teaser - 
training :^ ' ' ' tutions to" pr ^ hers for ' 

•writing; we cari help them understandithe problems and the • perspective^ 

of the remedial* writer and devise strategies for helping such writers j 

3\ - ' . ■ ■ * 

leiBS. We can-worl^to educate the public of the need ^ 
more materials to meet the needs of 'the, remedial pop-^ 
sist that those people who work in remedial programs '/ 
at the college and university level be specially trained and that they be ■ 
given equal stature with other faculty. We can work with .publishers to 
produce jiiat^ials which will be more directly applicable to the needs of 
remediaa writers. And We can continue to experimeniv^to investigate, 
and to report tp egch other the results of our work with different pro- 
grams, students, and strategies. 

Because dealing with the present type^o/^f emedial student is a 
phenX^menon for mpst of us, we must look to our failures as learning 
expe^riences ^n,d bend our efforts unceasingly toward achlev^ing a bettex- 
wxnning percenjtage-. 
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